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INTRODUCTION

The following is a third draft of the evaluation for Year Three of the Avenue to Success

Title III Program. The periods of on-site observations for the two drafts are March 22-24 and

July 10-11, 2006. During the first visit I met with the following people: Mrs. Marylen Jennings;

Mrs. Laura Ross; Mrs. Patry English; Mr. Edward Chin; Mr. Scott Freeman; Mr. Paul Phelps;

Mr. Jean-Paul Swiatkowski; Senior and Peer Mentors; and Dr. Stephen Caldwell Wright, Title

III Program Director.

For the second visit, I met with: Mr. Frank Albritton, Title III Program Director replacing

Dr. Wright who is retired; Mr. Dick Hamman; Mrs. Minnie Johnson, Chair Social Sciences

Department; Professor Lane Vosbury, Chair, Mathematics Department; Professor Karen

Feldman (English); Professor Katherine Bearden (Mathematics); Professor Joseph Huston

(Mathematics); English Senior Mentors: Ana Alvarez, Daniel Dorion, and Valerie Mann-Grosso;

Science Senior Mentor: Dr. Nancy Epifano; Mathematics Senior Mentor: Joseph Huston; and the

following Peer Mentors: Judith Hobson, Tayfun Karayel, Arlisse Sanchez, and Stephanie

Stanton.

In the preliminary draft, I focused on the Academic Success Center (ASC) and the

Faculty Institute for Teaching and Learning (FITL) and, to a limited extent, Counseling and

Educational Planning. In the second draft, I included identification and follow-on of Title III

students; Observation of ENC 0011C, Fundamentals of Writing II taught by Professor Karen

Feldman, Department Heads meeting; meeting with Professors from English and Mathematics;

and Senior and Peer Mentors. In this third draft, I am including the objectives and the measured

results indicating whether these objectives have been met.
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Objectives of the Program

1. Increase the level of student performance.

2. Increase the performance of at-risk students.

3. Increase student performance and access to educational experience through the use of

teaching technologies.

4. Increase student success to SCC degree completion, upper division transfer, and onto a

job.

5. Increase the graduation rates of FTIC degree-seeking students.

6. Increase the fall-to-spring FTIC degree-seeking student re-enrollment rates.

7. Increase the fall-to-fall FTIC degree-seeking student re-enrollment rates.

8. Increase the developmental studies success rate of FTIC degree-seeking students.

9. Increase supplemental instruction offerings in key gateway courses.

10. Increase the satisfaction rate of students with academic advising and counseling.

11. Increase the knowledge and application of 85% of the faculty in learning theory and

design and curriculum theory and design.

12. Increase the knowledge of 66% of the faculty in curriculum theory and design processes

proven to increase learning outcomes.

13. Increase the knowledge and application of 100% of the faculty in at least three of the

following learning opportunities: making course content more multi-cultural;

incorporating into course content effective critical thinking about race and gender

conflicts effectively; adopting teaching styles that are more effective with a wide variety



3

of student cultural styles; avoiding racist behavior as an instructor or handling race and

gender-related incidents in class with confidence.

14. Prepare a survey to ascertain the interests of faculty in regards to technology deficits.

(Objective 2.5.2.a)

15. The faculty will respond to the survey so the Coordinator can commence Internet

searches and guest speakers. (Objective 2.5.4.a)

16. The Faculty Institute for Teaching and Learning will evolve into a center [that] will

engage faculty and orient them to effective new techniques of instruction. (Objective

2.7.1.a)

17. The Faculty Learning Institute will provide opportunities for faculty to attend conference

and present papers. (Objective 2.8.1.a)

Discussion of Objectives

See the Appendix for a detailed quantitative description of each of the objectives. Since

the Spring of 2005, there has been an increase in student performance (e.g., increasing retention

and completion and decreasing withdrawal rates; see Figures 1 & 2). For example, in Spring

2005 the Title III course completion rate was 63.6% and steadily increased to 74.6% through the

Fall of 2005. Nevertheless, in the Spring of 2006 there is a decrease in performance in the

course completion rate of Title III students from 74.6% to 55.1% in the Spring of 2006. At the

same time, there is a parallel drop in the performance of non-Title III students that is even

greater. For example, in Spring 2005 the completion rate was 70.9%. As opposed to Title III

students, the drop-out rate worsened through the Spring of 2006 to 54%.
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Figure 1: Title III Avenue to Success selected Metrics Comparison

Title III Objectives
(Appendix A, Title III
Policies and Procedures
Manual)

Title III Measures Spring
2005

Summer
2005

Fall
2005

Spring
2006

Summer
2006

Increase the level of student
performance

Title III Course Completion
Rates (% A, B, C)

63.6% 65.8% 74.6% 55.1%

Non-Title III College Prep
Course Completion Rates

70.9% 65.7% 66.8% 54.0%

Title III Course Withdrawal
Rates

27.3% 20.5% 11.0% 20.4%

Non-Title III College Prep
Course Withdrawal Rates

21.8% 26.0% 23.3% 26.1%

Number of Title III students
taking Title III courses
(Headcount)

26 69 207 215 76

Increase the performance of
at-risk students

GPAs of Title III students
(with comparisons to
College Prep students)

2.89
vs.

2.64

2.47
vs.

2.14

2.27
Vs

2.36

2.55
vs.

2.56
Course Completion Rates
(% A, B, C) from
Supplemental Instruction
(vs. non Supplemental
Instruction)

55%
vs.

50%

Not
applicable

Not
applicable

58%
vs.

42%

Number of students passing
courses but failing state
exams

Not
applicable

Not
applicable

Not
applicable

6 5

Pass rate for students
receiving tutoring for state
exams

Not
applicable

Not
applicable

Not
applicable

50% 80%

Increase student
performance and access to
educational experience
through the use of teaching
technologies

Number of students using
Academic Success Center

716 385 1770 2348

Given the steady growth and success rate of Avenue to Success participants, the reasons for the

decline are not clear. However, this evaluator notes an increase of Academic Success Center
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users from the Spring of 2005 to the Fall of 2006 (#716 to #2348, respectively). Perhaps this may

be the first sign of a strain on the resources (students-to-resources ratio) of the Academic Success

Center.

Figure 2: Title III Avenue to Success Withdrawal Rate Comparison
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Organizational Structure

Figure 3: Title III Avenue to Success Organizational Chart

Note: The Title III Grant funds the above positions (salaries and benefits), according to the percentages indicated.
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Identifying Title III Students

Currently, Title III students are identified when they register in a Title III course. The

identification of Title III students should take place much earlier. Specifically, I suggest that they

should be identified at the initial counseling or advisement session that all students must go

through in order to develop their initial class schedules. Currently, there is a Title III student

identification system being developed. This computer identification program for Title III

students could include a field that counselors, during a student’s initial visit, could mark as to

whether a student is Title III. When students are identified then the list could be distributed to the

two counselors in Counseling and Educational Planning (assigned to work with Title III students

for follow-up contact), the Academic Success Center, and the academic departments.

ACADEMIC SUCCESS CENTER

During my trip of March 22-24 to the ASC, coordinated by Mrs. Marylen M. Jennings, I

observed a Center filled with students working at terminals, with Senior Mentors, tutors and/or

student tutors. Some students were being tutored on a one-to-one ratio and others in groups.

Combining my observations and the number of student tutoring incidences (see Figure 3), the

integration of Senior Mentors and student tutors has added a higher level of thinking,

professionalism, and character to the Center.
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Figure 4: Title III Avenue to Success Academic Success Center Tutoring Events

Note: Duplicated headcount

In addition to the following objectives of the ASC, what must be acknowledged are the

demonstrated dedication, enthusiasm, and commitment for ensuring that the staff members meet

the needs of students by creating an atmosphere of high expectations and belief in the potential

of each student.

 Increase the level of student performance by establishing a comprehensive academic

learning support system that integrates and coordinates academic advising, educational

planning, and developmental education.

 Increase the performance of at-risk students who are placed in remediation as a result of

entrance testing to approximate the success rate of students whose test scores allow them

to proceed with college-level work upon admission.
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 Increase the graduation rates of FTIC degree-seeking students from 35% to 40% by

September 2008.

 Increase Supplemental Instruction offerings in key gateway courses from three in spring

2002 to three new ones each year through September 2008.

Have the Objectives of the ASC Been Met?

The brief answer is they are well on their way to having been met. Equally important,

they are on their way to institutionalizing the ASC. For example, in December 2004, working in

coordination with the Marketing department of Seminole Community College, the name of “The

Learning Center” changed to the Academic Success Center (ASC). As the Coordinator, Mrs.

Jennings indicated, “It is a new name for newer and higher expectations.” This is apparent in the

intellectual quality of the people who work within the ASC and who encompass the spirit of the

grant proposal: to help students succeed.

Hiring of ASC staff have resulted in the following: Senior Mentors (#6 {3 English, 2

Mathematics, 1 Science}); Peer Mentors (#6); Supplemental Instruction Leaders (#2 {Math});

Student Tutors (#14 {2 computers, 11 Mathematics, 1 Science}); and Para-professionals in

English (#4 {1 in computers and 3 in the writing laboratory}). It is important to note that much

effort has been placed on hiring the most academically qualified people. For example, the

Science Senior Mentor is a physician who decided that it was more satisfying working with

students than patients. She has the academic credentials necessary for the science faculty to

respect her opinions and recommendations when working with students. In addition, Senior

Mentors have a minimum four-year degree. The English Para-professionals all have, at
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minimum, AA degrees. In order to ensure consistency and quality for students’ experiences in

the ASC, a comprehensive Peer Mentor Manual was developed and used to train all Peer

Mentors.

In order to increase student performance, faculty as partners in the process become a

critical issue. Inclusion of faculty has been accomplished in two ways: through selection and

academic referrals. For example, student tutors are selected via faculty recommendation.

Appropriately, the Coordinator of the ASC makes the final hiring decisions based on faculty

input. Faculty are also involved via the development of “Tutor Notes.” These are multiple-copy

forms used by ASC staff working with students to record progress and report the same to the

faculty who recommended the student to be tutored.

In addition to keeping the faculty informed about a student’s progress, the staff of the

ASC have also implemented a vigorous public relations campaign. This campaign includes

working with Core faculty (faculty who are teaching Avenue to Success classes) and SCC’s

counseling department to ensure students are aware of the services offered by the ASC. They are

also very visible in classes and, with the Professor’s permission they take time to explain who

they are and what they offer. They have also attended college-wide orientations to inform

entering students of services available to them and at the Faculty Institute presentations:

“Welcome to the Academic Success Center”. The ASC has also accomplished the following:

A. Worked with Institutional Research to develop Preliminary and End-of-Term Survey

instruments.

B. Hired Supplemental Instruction Leaders. These are students who earned an A in a

gateway course, worked 10 hours weekly, and were recommended by faculty. They hold

study sessions for 4–5 students at a time in either math or English.
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C. Added discipline (accounting) to open tutoring area.

D. Hired Senior Mentors to begin working with students, faculty, and student tutors.

E. Fall training of student tutors and distribution of new training manuals..

F. Requested from Computing and Telecommunication Services a student computer

tracking system.

G. Continuous hiring of student tutors to meet demands of students needing assistance.

H. Held Senior Mentor meeting where they offered proposals of one specific thing they

could do to improve services in the Center. In other words, there is a continuing effort at

self-evaluation.

I. Conducted random annual Spring survey on ASC services: 50 each from English,

Mathematics, Science, and Computers.

J. The addition of Senior Mentors to the Academic Success Center has added a new

dimension to tutoring services. Students have access to expertise in the area of English,

mathematics, and biological sciences.

K. Student tutors now have someone working side-by-side with them who can give

directions on how to better explain subject matters.

L. Peer Mentors’ presence in the Core classrooms and modeling of successful student

behaviors has been beneficial to all. Perhaps the greatest evidence for this is that since

Spring 2004, students have been tutored 6,771 times on the Sanford/Lake Mary campus.

This total does not include the peer mentoring and supplemental instruction services.

M. The Science Senior Mentor has worked closely with faculty to obtain proper models,

study guides, and tactical materials that are beneficial for students’ comprehension. Title
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III funds were used to purchase all the new science equipment and study guides for the

Center.

N. The Mathematics Department Chair and faculty have expressed their confidence in the

Senior Mentors because students are getting a more in-depth understanding of

mathematics. Student usage of the mathematics area is very high.

O. The English area has three very capable Senior Mentors. They are adjunct faculty who

have taken on additional responsibilities. One such responsibility is working with

students who have been unsuccessful in passing the state exit exam. This is only done by

teacher recommendation. The pilot program started spring 2006.

P. The two counselors who have been assigned to the Core classes work directly with Core

faculty to ensure students are seeking their assistance. (Please see my recommendation in

this area.)

Q. Peer Mentors are a part of the ASC, and are one of the tutoring groups I met with. In Fall

2005, each of the five peer mentors was assigned to a Core faculty member. Once a

week, Peer Mentors go to their assigned Title III classes and attend the same as a regular

student. They do this so that they may get a first-hand experience to help them better

serve students who come to them for help. In addition, they use this activity to make

themselves available to students before and after classes. Their student contact hours

have increased from two per week to 29. The successes of the Peer Mentoring program

are due in large part to the supervision by Ms. Marylen Jennings and diligent efforts of

Mr. Jean-Paul Swiatkowski.
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Challenges

Even though the ASC has a long list of notable accomplishments, there are still some

areas that need attention.

Physical Space

Physical space is a critical issue. The ASC’s overall public relations campaign, as well as

working more closely with faculty, has resulted in large numbers of students using the ASC. The

demand has exceeded their capability space wise. For example, when staff of the ASC is

working with students, because of the limited space, all conversations are easily overheard and

are distracting. My understanding is that SCC is looking into increasing the amount of physical

space allotted for the ASC. I recommend they provide a much larger facility for ASC services. In

addition to more space, I also recommend that input from ASC staff regarding the configuration

of any new work areas be considered central in the design and implementation phases.

The ASC needs to make current space more efficient so that it becomes user-friendly.

Some things to consider are better lighting in the tutoring areas; removal of clutter from the floor

area so that students can navigate more freely; make handouts more accessible; and rearrange

furniture so that students and tutors are not on top of each other. Again, these physical-structure-

issues can be resolved in the immediate future and are not a solution to the physical space

problem.
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Counseling

The two counselors assigned from the Department of Counseling and Education Planning

to work with Title III students are not part of the ASC. I recommend that all counseling efforts

for Title III students be placed under the ASC. This would maximize available resources and

ensure that all efforts to help Avenue to Success students succeed are coordinated.

Student Identification

It is evident that large numbers of students use the ASC. What is not clear is how many

of them are Title III students. This situation should be corrected with the implementation of the

student tracking system which came online in late September of 2006. In its first week, over 300

student tutoring events were recorded with over 20% of these being identified as Title III

students. This is far greater than the average of 300 student tutoring events per month recorded

using the paper-based tracking system. In the words of an ASC tutor (also an adjunct English

Professor):

To all involved in the procurement of notebook computers for the ASC: Just a note to say
thank you. In addition to monitoring the student queue, I was able to immediately begin
using the notebooks to tutor students right at the English tables, using Townsend Press'
online exercises (for reading students) and now the AllWrite grammar program and the
Fundamentals of Writing Revision Tool. The ability to bring these resources right to the
student is an amazing boon; it's truly making a difference for our students. Thanks again.

In addition to the online tracking system, a scorecard is being developed to track student

participation and success in the program.
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Senior and Peer Mentors

Senior Mentors, Peer Mentors, and Tutors are the three entities that provide academic

support services. The qualifications and roles for each are clearly defined, and in-line with the

grant and its goals. In my meeting with Senior and Peer Mentors I cannot stress strongly enough

their enthusiasm, dedication, and professionalism that framed the conversation. They are a very

important pool of intellectual resources.

According to current job descriptions, Peer Mentors are the only ones who visit

classrooms. During these visits, they are only allowed to provide non-academic services. This

restriction seems to lessen their potential for greater impact. Accordingly, I suggest that the Peer

Mentor’s role be redefined to include academic as well as non-academic services. A redefinition

of their job description would then allow the Peer Mentors to utilize their content expertise in the

classroom. Allowing Peer Mentors to offer academic assistance would also increase the amount

of content or curriculum assistance provided to Title III students. Tutors would remain in the

Academic Success Center providing services. However, there are some important caveats that

should frame this new direction.

 No academic assistance is to be provided without the permission or solicitation of the

class Professor.

 Peer Mentors should only offer academic assistance in the academic area in which they

are proficient.

 If a Peer Mentor cannot offer academic assistance then they should continue with the

non-academic assistance they have been providing.
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This recommendation has a bearing on the scheduling of Peer Mentors. I suggest that in

scheduling Peer Mentors, first consideration be given to their academic expertise; and second, to

the times they are available.

When meeting with the Senior Mentors, the referral process was discussed. According to

the Senior Mentors, the referral process is limited. Specifically, they suggest more faculty

involvement in the referral process. The Title III program has been active in advertising its

services to faculty as well as including the same in the decision making process. It is not clear to

me what parameters have been established for a Professor to refer a student to the Title III

program. I suggest that parameters be developed so that Professors could use this as a guideline

for referring students. In addition, I also suggest that Senior and Peer Mentors as a team go to

classes and discuss the services that are available for Title III students in order to help the

science faculty become more aware of the services offered by the Senior and Peer Mentors. I

also suggest that the Senior Mentor (Dr. Epifano) be invited to attend science faculty meetings

for the science faculty.

Meeting with Department Heads

English. English Department Chair, Professor Bill Schmidt indicates that there are good

instructors for Title III courses (to include the Oviedo campus) and that he has no opinion on the

work of the Peer Mentors.

Mathematics. The Chair of the Mathematics Department, Professor Lane Vosbury, shared

a few observations with me. Peer Mentors have not been part of mathematics instruction. Their

role has been more involved in building student confidence and study skills activities. He would
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like to see Peer Mentors more mathematically involved in the classes they visit. As an example,

Professor Vosbury indicated that during mathematics classes, many times students are broken

into groups and that Peer Mentors could float between groups offering mathematics assistance as

well as serving as role models.

Professor Vosbury advocates the notion of “right” Professors for Title III courses. This

means that he as Department Head ensures there is a fit between the Professor (adjunct or not)

and the level of students. He also indicated he is aware of the pending needs for the Oviedo

campus and if asked by SCC would identify an adjunct Professor to offer Title III classes. Chair

Vosbury is also open to the idea of assigning another Professor to the SCC campus and offering

more Title III classes in mathematics.

Social Sciences. Ms. Minnie Johnson-Phillips, Chair of the Social Sciences Department,

indicated that they offer the College Success class. Since the instructor for this class was not

available, Ms. Johnson-Phillips suggested that during my next visit I should speak with this

professor to determine impressions and needs.

FACULTY INSTITUTE FOR TEACHING AND LEARNING

Mrs. Laura Ross (Activity One Coordinator) until recently coordinated the Faculty

Institute for Teaching and Learning (FITL). Mrs. Ross has since taken over as Director of the

SCC Honors program. The position has been reclassified to a full-time Manager position

reflecting the importance and scope of the responsibilities associated with the position. The

following are Faculty Institute for Teaching and Learning objectives:

 The Faculty Institute for Teaching and Learning will hire an Assistant.
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 The Activity One Coordinator will prepare surveys to ascertain the interests of the faculty

concerning technology deficits and gather information on faculty impressions of students’

expectations.

 The Activity One Coordinator will share the results of the survey with faculty.

 The faculty members will respond to the survey so the Activity One Coordinator can

commence the Internet searches and guest speakers.

 The Faculty Mentoring Program, Instructional Design, will partner with the Faculty

Institute for Teaching and Learning to provide mentoring to faculty interested in offering

Distance Learning classes or including technology in their classroom techniques. A Smart

Classroom will be located next to the Institute to facilitate faculty learning concerning

technology tools and technology-based teaching.

 The Faculty Institute for Teaching and Learning will evolve into a center for sharing of

information for faculty in an atmosphere free from the pressures of dealing with a

juxtaposition of known 20th century teaching techniques with 21st century student-

learning demands. This will engage and orient faculty and to the use of effective new

techniques of instruction.

 The Faculty Institute for Teaching and Learning will provide opportunities for faculty to

attend conferences and present papers to determine best practices for technology-

enhanced teaching as well as share lessons learned regarding student support services and

faculty-student interactions.

 Consultants will work with both the Academic Success Center and the Faculty Institute

for Teaching and Learning personnel to determine the needs of students in terms of

counseling and the deficits of the current technology that enables self-advisement to
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occur. Over the course of the Grant, the current on-line educational planner will be over-

hauled and interfaced with the new SCC PeopleSoft implementation: Year One will

address consulting and assessment; Year Two will address testing; Year Three will

address implementation; Year Four will focus on evaluation; and Year Five will re-visit

both testing and evaluation in order to complete all necessary changes.

Faculty development at SCC has a history of being sporadic and top-down. Presently,

though it is the opposite and as Mrs. Ross indicates, it has “had a big impact on faculty culture.

Discussions by faculty about teaching and learning are commonplace today.” This change in

culture (i.e. how faculty and staff perceive and discuss the teaching and learning needs of self

and students) has not happened by accident. It is a result of a deliberate effort by staff of the

FITL to bring about professional change via the development of a significant program for faculty

career advancement. Perhaps the most fundamental principle is that the cultural-institutional-

framework for all faculty development should be driven by faculty needs, be inter-disciplinary,

and help increase collegiality by providing Departments across campus an opportunity to meet

and discuss ideas that pertain to teaching and learning. Additionally, the efforts of the FITL have

also resulted in providing Departments and faculty across SCC with an opportunity to highlight

their expertise with other colleagues.

The amount of professional development opportunities offered by FITL has increased

significantly since its inception:
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Figure 5: Title III Avenue to Success Faculty Institute Seminar/Workshop Attendance

Note: Duplicated headcount

From October 2004 – September 2005:

o 27 workshops led by faculty; 676 faculty and staff attended

o Six New Faculty Program meetings (mandatory for 1st and 2nd year faculty)

o 57 first and second year faculty participated in a year-long program to orient them

to the services for helping students and faculty

o Faculty Mentoring Program: 40 first and second year faculty had mentors

o 35 faculty members were provided financial support to attend/present papers at

conferences

 From October 2005 -February 2006:

o 22 workshops led by faculty; 454 faculty and staff attended

o Six New Faculty Program meetings (Mandatory for only 1st year faculty)

o 20 first and second year faculty participated in a year-long program
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o Faculty Mentoring Program: 40 first and second year faculty had mentors

o 24 faculty members were provided financial support to attend/present papers at

conferences

In order to ensure the integrity of a faculty-designed and faculty-owned professional

development atmosphere, the Coordinator and the Program Director instituted a Faculty

Advisory Committee. The purpose of the Committee is to ensure equal and equitable

representation of the faculty in the planning of professional development events. All members

are appointed for one year and they meet once a month to discuss past and future professional

development events. In the first year input from the members of this committee resulted in

efforts that would promote confidence and trust in the FITL across campus. Accordingly, initial

professional development workshops dealt with issues such as legal, personnel, and classroom

management. After an initial six months of trust- and confidence-building activities, issues

centered on teaching and learning were included.

A significant step taken recently is to incorporate the Community College Survey of

Student Engagement (CCSSE) 2004 Benchmarks. These five benchmarks are: Active and

Collaborative Learning, Student Effort, Academic Challenge, Student-Faculty Interaction, and

Support for Learners. Of these five, FITL decided to use Student-Faculty Interaction and Support

for Learners as additional components of their guiding framework for planning professional

development events.
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Challenges

Multiple Campuses

Perhaps one of the biggest challenges is meeting the needs of faculty who are working at

multiple campuses. Very soon, the FITL will have to meet the needs of four campus locations

that are geographically distanced from each other. The FITL has worked very hard to resolve this

logistical nightmare. For example, efforts have included rotating campus sites for FITL events

and experimenting with non-interactive video. They are aware that efforts so far have not met a

standard of success satisfactory to them. There are three recommendations I offer: One is to hold

a professional development workshop in all campus locations. Another is to use, if available,

interactive video media. A third is to develop an FITL on each campus, all-working under the

guidance of the Program Director and the FITL Manager.

Inclusivity

Another challenge is to be inclusive of adjunct and/or part-time faculty. The FITL is

strongly committed to making workshops available to all faculty because it is essential that all

students and faculty share in the benefits of this effort. So far, adjunct attendance has been low,

but various interventions are being implemented to increase participation. These include

changing the times workshops are offered, to include the late afternoon, and plans to have all

workshops available on-line by Fall 2006.
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The aforementioned challenges should not deter from the fact that the FITL is well on its

way to going beyond meeting the initial objectives of the grant. As with ASC, most of the work

of the FITL has resulted in the institutionalization of objectives.

Other Departments

One of the other departments I met with is Counseling and Education Planning. As

alluded to earlier in discussing the ASC, two of their counselors work with Title III students. The

two counselors’ enthusiasm and dedication are apparent. What was not very clear was how they

mapped out an education plan for each Title III student. I do not believe this is the issue. The

question as I have thought about this is more: How can they map out a plan in isolation of the

ASC staff? Thus, at the risk of redundancy I recommend that these two counselors become a part

of the ASC.

Issues to Contemplate

Avenue to Success, while performing an invaluable service through outstanding service,

should not be looked upon as the way to solve all the academic needs of Title III students.

Accordingly, I recommend that SCC continue its efforts at institutionalizing ways to meet the

needs of these students beyond the Title III support and duration of the grant.

A second issue to consider is the development of an electronic system that can provide

faculty and staff of SCC a means of accounting for the Title III services they are providing.

Specifically, put in place the development of an electronic system so that those who provide

tutoring services can record such.
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The Avenue to Success Program is doing an excellent job in recruiting and identifying

Title III students. However, it is not clear that all pools of potential students are being exploited.

For example, college prep courses are taught in the evenings. These courses may have students

eligible for Title III services. Accordingly, I recommend an analysis of the evening College Prep

courses to determine how many Title III students do not receive Avenue to Success services. Title

III services could be offered to these students if the numbers justified such action.

Another area that will greatly aid in the recruitment of Title III students is SCC’s web

site. In order for me to find Title III Avenue to Success as a potential resource, I had to do a

search. My search consisted of two phrases: Title III and Avenue to Success Program. Both

searches produced positive results. However, had I not known the exact phrases to use, it would

have been impossible to locate. I strongly recommend that the Avenue to Success Program be

prominently placed in three locations: SCC Home Page, the Students, and Prospective Students

pages.
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FUTURE

The promise of the Avenue to Success program is beginning to be realized as

demonstrated by the program numerical indicators. The online tracking program will make great

strides in gauging the impact of both the in-class and outside of classroom activities. While the

number of actual students in Title III designated classes is relatively limited, the potential of both

the Faculty Institute and the Academic Success Center to have a major impact on student

achievement should not be discounted. For example, one measure that needs to be considered

immediately is the impact that Avenue to Success has had on the academic performance of Title

III students. As mentioned earlier, the ASC has increased student participation (direct

instructional student intervention) from #716 to #2348. In addition, students participating in

Avenue to Success have increased their completion rates and decreased their withdrawal

percentages. The effect is that Avenue to Success students increase the availability of

instructional resources by freeing up class space and at the same time decrease a drain to

instructional resources by not repeating courses. Accordingly, if there is a correlation between

direct student intervention and student performance, then continuing to provide these services

should be strongly considered.

During Years 4 & 5, the program will either need to be phased in-or-out. Major changes

in the program at this date are to be discouraged in order to fully measure the impact that the

program has had over the five years of the grant’s duration. Perhaps conducting a cost benefit

analysis would help in the future decision making process.
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APPENDIX

TITLE III GRANT METRICS

No
Title III Objectives

(Appendix A, Title III
Policies and Procedures

Manual)

Title III Measures Spring 05 Summer 05 Fall 05 Spring 06 Summer 06 2008
Targets

1 Increase the level of
student performance

Title III Course Completion
Rates (% A,B,C) 63.6% 65.8% 74.6% 55.1% available

8/25/06 not specified

Non-Title III College Prep
Course Completion Rates 70.9% 65.7% 66.8% 54.0% available

8/25/06 not specified

Title III Course Withdrawal
Rates 27.3% 20.5% 11.0% 20.4% available

8/25/06 not specified

Non-Title III College Prep
Course Withdrawal Rates 21.8% 26.0% 23.3% 26.1% available

8/25/06 not specified

Number of Title III students
taking Title III courses
(Headcount)

26 69 207 215 76 not specified

Number of Title III course
enrollments (Duplicated
Headcount)

37 73 231 225 83 not specified

Number of Title III sections
offered 3 5 11 11 5 not specified

Title III students pre-course
survey ratings (Item #1: percent
very confident or confident)

84.2% 81.0% 84.7% 81.5% 90.3% not specified

Title III students post-course
survey ratings (Item #1: percent
very confident or confident)

80.0% 72.5% 80.6% 80.7% available
8/25/06 not specified
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2 Increase the performance
of at-risk students

GPAs of Title III Students (w/
comparisons to College Prep
students)

2.89 vs 2.64 2.47 vs 2.14 2.27 vs 2.36 2.55 vs 2.56 available
8/25/06 not specified

Course Completion Rates (% A,
B, C) from Supplemental
Instruction (vs non Supplemental
Instruction)

55% vs 50% not
applicable

not
applicable 58% vs 42% not

applicable
not

applicable

Number of students passing
courses but failing state exams

not
applicable

not
applicable

not
applicable 6 5

Pass rate for students receiving
tutoring for state exams

not
applicable

not
applicable

not
applicable 50% 80%

3 Increase student
performance and access to
educational experience
through the use of teaching
technologies

Number of students using
Academic Success Center

716 385 1770 2348 available
8/25/06 not specified

Title III course completion rates
in smart classrooms (vs course
completions in regular
classrooms)

59.5% vs na
(no Title III

in "non-
smart"

classrooms)

63.3% vs
67.4%

na (no Title
III in "smart"
classrooms)

vs 74.7%

26.3% vs
60.4%

available
8/25/06 not specified

Enrollments in SCC's "Smart"
classrooms 37 30 None 20 available

8/25/06 not specified

4 Increase student success to
SCC degree completion,
upper division transfer and
onto a job

Number of degree completers

None None None None available
8/25/06 not specified

Percent of courses
completed/started (per term) 68.5% 81.5% 83.4% 74.1% available

8/25/06 not specified

Percent of courses
completed/started (cumulative) 68.5% 75.4% 81.3% 78.2% available

8/25/06 not specified

Number of transfer students not available not available not available not available not available not specified
Placement rates None None None None None not specified

5 Increase the graduation
rates of FTIC degree-
seeking students

Graduation rates of FTIC
degree-seeking students available

7/20/06
available
7/20/06

available
7/20/06

available
7/20/06

available
7/20/06 40%

6 Increase the fall to spring
FTIC degree-seeking
student reenrollment rates

Fall to Spring re-enrollment
rates for FTIC degree-seeking
students (Title III and regular
FTIC)

Title III: Not
Applicable

FTIC: 71.6%

not
applicable

Title III:
78.4%

FTIC: 73.0%

not
applicable

not
applicable 80%
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7 Increase the fall to fall
FTIC degree-seeking
student reenrollment rates

Fall to Fall re-enrollment rates
for FTIC degree-seeking
students (Title III and regular
FTIC)

not
applicable

not
applicable

Available
9/15/06

not
applicable

not
applicable 55%

8 Increase the developmental
studies success rate of
FTIC degree-seeking
students

Developmental ed course
completion rates for FTIC
degree-seeking students

available
7/20/06

available
7/20/06

available
7/20/06

available
7/20/06

available
7/20/06 69%

9 Increase supplemental
instruction offerings in key
gateway courses

Number of tutoring sessions for
key gateway courses not available not available not available not available not available 21%

10 Increase the satisfaction of
students with academic
advising and counseling

Student satisfaction ratings for
academic advising and
counseling

not available not available not available not available available
8/25/06 6%

11 Increase the knowledge and
application of 85% of the
faculty in learning theory
and design and curriculum
theory and design

Percent FT faculty attending
Faculty Institute Learning
Theory Workshops 2004/05:

47.5%
not

applicable
not

applicable

2005/06:
21.4%
Total to

Date:
46.1%

not
applicable 85%

12 Increase the knowledge of
66% of the faculty of
curriculum theory and
design processes proved to
increase learning outcomes

Percent FT faculty attending
Faculty Institute Curriculum

Theory Workshops 2004/05:
46.3%

not
applicable

not
applicable

2005/06:
31.0%
Total to

Date:
49.3%

not
applicable 66%

13 Increase the knowledge and
application of 100% of the
faculty in at least three of
the following learning
opportunities: making
course content more
multicultural; incorporating
into course content critical
thinking about race and
gender conflicts
effectively; adopting
teaching styles that are
more effective with a wide
variety of student cultural
styles; avoiding racist
behavior as an instructor or

Percent FT faculty attending
Faculty Institute Diversity

Workshops

2004/05:
4.9%

not
applicable

not
applicable

2005/06:
16.9%
Total to

Date:
18.1%

not
applicable 100%
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handling race and gender-
related incidents in class
with confidence.

14 Prepare a survey to
ascertain the interests of
faculty in regards to
technology deficits.
(Objective 2.5.2.a)

Percent faculty responding to the
survey not

applicable
not

applicable

141
respondents

/192 FT
faculty =

73.4%

not
applicable

not
applicable 75%

15 The faculty will respond to
the survey, so the
Coordinator can commence
Internet searches and guest
speakers. (Objective
2.5.4.a)

Percent of guest speakers
booked that meet approval of the
faculty.

70%
"Somewhat
Positive" or
"Positive"

Ratings

75%

16 The Faculty Learning
Institute wil evolve into a
center [that] will engage
faculty and orient them to
effective new techniques of
instruction. (Objective
2.7.1.a)

Percent of FT faculty using the
Faculty Institute

121
attendees
/185 FT
faculty =

65.4%

150
attendees
/192 FT
faculty

= 78.1%
90%

17 The Faculty Learning
Institute will provide
opportunities for faculty to
attend conference and
present papers. (Objective
2.8.1.a)

Percent of FT faculty attending
at least one conference and
presenting findings TBD TBD
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